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Why a guide on diagnostic assessment for Asia-Pacific countries?

’ Long SChOOI Closures LEARMING LOSSES FROM THE PANDEMIC PER REGION FOR GRADES 1 TO 8
during COVID-19 pandemic Sub-Saharan Africa IR &6m (-3}

Morthern Africa and Western Asla [N Sm (-10)

¢ Stag N ati ng an d I oW Central and Southern Acla  INEEEEEEEGN 34m (-12)
Eastern and South-eastern Asia [N Z9m (-11)

learning outcomes e —r

Latin America and the Caribbean [N 15m (-17)

° Deepening ineqUity in Europe and Nerthern America N

|ea rning world [ 101m (-5) i

% proficient across 8 grades

B % proficent end 2020 W Drop in % proficient

Values in red are millions of childen moving below the proficlency threshold. Values
in black represent percentage point losses.

Source: UIS(2021), https://uis.unesco.org/en/blog/disruptions-schooling-and-need-recovery
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The aim of the guide

Build capacity of teachers and schools to identify the learning
needs and gaps of every learner and address these by adapting

teaching and learning.

Provide teachers from Asia-Pacific region and beyond with

A good understanding and know-how of diagnostic assessment
in a classroom context

Practical tools and exemplars to develop diagnostic assessment
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Guide development process

Co-development Two national guides
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What is diagnostic assessment?

ASSESSMENT

ASSESSMENT AS LEARNING

ASSESSMENT FOR LEARNING

/

DIAGNOSTIC (CONTINUOS) FORMATIVE
ASSESSMENT ASSESSMENT

NATURE

ASSESSMENT OF LEARNING

PURPOSE
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The diagnostic assessment process

Step 5:
Communicating

Step 4: Deciding

Step 1: Planning

Step 2:
Collecting

Step 3:
Interpreting
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Planning why, how, what and when to carry diagnostic assessment and for whom

Identify a starting point for a Identify students capacity to acquire the knowledge and skills
new learning sequence outlined in curriculum expectations
Identify the presence of learning Identify the students’ Create students’ profiles to
needsor learning difficulties preferred learning methods support the individual learning needs
dentify leamning brerequisites for Identify learning prerequisites vis-a-vis
yie 9 prerequ: learning expectations from a past
a given learning unit
grade or term or cycle

7

Key transition morments A

beginning of the school year,
new term, semester/quarter or [ Start of a specific teaching unit ]

towards the end of the term,
semester or year to prepare
for the next.

m ( Whole class J Group of students [ Individual student ]

Source: Authors

Educatjon

o,
2030158



Collecting the data and interpreting it

TABLE 5: ASSESSMENT TECHNIQUES CLASSIFIED BY TARGET POPULATION, TIME

COMMITMENT AND TASK COMPLEXITY generic description
criteria scale
curricubum progressive level
expectations of proficlency
Factors Size of the group Time Complexity [ ¥
Performance Indicator (Pl) Level of performance indicator
Tools Individual Group Whole class Beginner Intermediate Proficient
. 6.1.1 Students Interact Students interact with Students interact Students intefact with
Written test + + using words and appropriate | different age groups with different different age Groups
expressions according to the with a restricted age gQroups using using appropriate
specific situation range of words and relevant words and words and expressions
expressions and with expressions according according to the
ow accuracy and to the contexts with CoOntexts accurately
fluency. moderate accuracy and and fluently.
Journal/Scrapbook/ ++ +++ fluency.
Work samples
Specific performance to determine the level of PI
= . . Students fail Students determine Students determine
AUdID'VISUal prnductlon ++ ++ to determine the appropriate the appropriate
the appropriate conversational features conversational features
— Y} monversational features le.g., formal or informal (e.g., formal or informal
{e.g., formal or informal conversation, with conversation, with
conversation, with kmown or unknown known or unknown
kniown of unkniown person) with different person) with differant
Simulation ++ ++ person} with different age groups in their age groups in their
age groups in interactions correctly. interactions comacthy.
their interactions. Students demonstrate Students demonstrate
Students use limited the moderate use of the appropriate use of
wocabulary in their a range of vocabulary a range of vocabulary
interactions. Students and expressions and exprassions
lack in demonstrating lacknowledging, (acknowledging,
CDI’ICEP‘t map + + EXpressions appreciating, appreciating,
{acknowledging, welcoming) during welcoming) in their
appredating, communications. interactions.
welcoming) during
Communications.
Observation in the classroom - ++ .
Source Exarmpda takan from National Curmculum and Textbook Boand Ei'lglidu"""\ m?;‘.h’il'ﬂ‘ﬂ{‘.t& Ol severL
Conferencing/dialogue/ ++ ++
conversation
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Making decision and differentiated teaching and learning

FIGURE 7: ANNOTATED TEMPLATE OF A STUDENT PROFILE

Mame Diate

FIGURE 17: TYPES OF DIFFEREMTIATED LEARNIMG

Grade Targeted pre seauscisa

FIGURE 18: SCAFFOLDING LEARNING

Sources of inform:

Other sources Diagnostic ;

Previous report card

Consultation with parents

Consultation with previous teacher

Previous formative assessments

Student profile

P

>

<

Priority learning needs Target Inst
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Sourca: Authors
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Use of ICT in diagnostic assessment

Discuss Your Favorite Planet '

. g Grade 5B group discussion k . : _;» '.' '; ...' "3
ICT tools for collaborative planning e ] e
Mercury g Y s rings! :

) Ml Mercuryis RPN o i Fo
- my favorite 2 Vst " L .f.
o . ot F b it : Pk | 3 ; . .
ICT tools for collecting learning data P o " , - EEE
. L color of . \ ; .y

PR . B venus!-Tori i " ; |
FY e BT 5

. . o
Earth

ICT tools for analysing and interpreting learning data .

" R home! - Jay : ‘

Jupiter
Cause ofthe |3
clouds!-jane SN

f "0- i C e
B Neptune DO Mars 2
M ltsblue B | <3 Martian

ICT tools for communication and decision-making | fodromeda |8

near! - Paul
8 Its a galaxy calming

: 2 Pl
| but | likeit! - Claire 5 s
= - PR
| e by BR

ICT tools for differentiated learning B B o - &
W.; ) % . RS i MonisnotplanetPauI! .. @

Benefits and limits of ICT tools How doyou spell.? 3

S Moon
Causeits

color is so RN movies - Gina

Don't let grading fatigue get
you down

Pre-defined or custom rubrics help instructors consistently evaluate
student work and easily connect grading criteria to in-line feedback.
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What will you find in the guide?

Addressing learning needs in the Asia-
Addressing learming needs in the Asia-Pacific region | T “TT1ES5ING TEATIING RESTE T RS 2 Applied example A: A diagnostic assessment at the start of a unit on

fractions in a Grade 3 mathematics class, primary level education -
inspired by the Kingdom of Bhutan's national curriculum.

Communicating results nterpreting leaming data and making deci

Providing descriptive feedback to studen

important to improve their learning by clari
expectations; informing them on their cu FIGURE 7: ANNOTATED TEMF

learning level and gaps; and clarifying A Grade 3 mathematics teacher at the primary level decides to plan a diagnostic assessment to
path to progress on their learning. Effe identify the readiness of a small group of students in the class to acquire new learning in the next
feedback to students must help them an Mame unit of Grade 3, under the directive: Demonstrate the ability to interpret fractions to describe
three major questions: parts in real life situations. The group of students to be assessed are learners whase report cards
o Where am | going? What are my learning Crade from the p@—'ﬁ:us year (Grade 2 indicate they face geperaf difficulties .fr.l matﬁemqﬁﬁ A diagnostic
goals? What progress? assessment is planned before the start of the new unit. The teacher aims to identify the mastery of

O How am | going there? What progress ar the pre-requisite knowledge related to fractions.

I making towards my learning goals?

0 Where to go next? What activities do |

need to take to make better progresson | Other sources tep 1: Planning a diagnosticass  §ELF-STUDY ACTIVITY: REFLECT AND APPLY!

learning goals?

P rt card i ; . . .. . .
Feedback to students meot R Looking at the scenario above, 0 APPLY: Using the planning decisions you made in the Chapter 2 self-study activity, choose one
Consultation with parents or more data collection instruments appropriate to assess the pre-requisites you identified.

1.Describe your cholces using the following table.

For feedback to students to be meaningful and
to be descriptive and specific (provide suffid
above). Feedback can take various forms inclu

Consultation with previous teacher Identifying the pre-requisites

Pre-requisite to be assessed Techniques chosen Justification of my cholce

Previous formative assessments

O Specific commentary on a task from the t

direct form of feedback to be used in a di e

and previous Grades and 2 to idh

This analysis helps the teacher td
o Models that give concrete examples of wi on the unit instruction.
audio tapes, text.

o Clarification on the assessment criteria pc

Ideally, your feedback to individual students s Priority learning needs

Steps for providing specific commentary feed FIGURE A.1: ANMOTATED TEXT

The following diagram presents some key step: WHO
on the results of a diagnostic assessment.

A mathematics teacher of a Grade 3 primary dass decides to plan a

WHY diagnostic assessment to a small group of
FIGURE 13: FOUR STEPS FOR PROVIDING ¢ students
WHEN
. The group of e
—— students to be assessed are students whose report cards from Grade 2 J,"
SOUrCa: Aunthon indicate they face general difficulties in mathematics. A diagneostic 7
assessment is planned before the start of the unit, at the start of
" i WHAT

the lesson. The teachers aims to identify the mastery of the pre-
requisite knowledge and skills related to fractions.
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WHERE to access the guide
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hank you

Learn more: www.unesco.org/education

WP @UNESCO

Soumaya Maghnouj
UNESCO Regional Office in Bangkok

s.Maghnouj@unesco.org
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